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EXECUTIVE SUMMARY 

1. The Careers and Enterprise Company (CEC) commissioned York Consulting LLP (YCL) 
in June 2020 to undertake a review of local destinations data. The aim of this work 
was to identify potential solutions to improve the level and quality of destination 
tracking in secondary schools for the three years after students complete Year 11. 

2. The key objectives of the study were to: map the different approaches to collecting 
and tracking data across local authorities (LAs) in England; identify examples of good 
practice that can be shared; identify support required to collect student consent and 
share data for 16- and 17-year-olds; and identify effective ways to track the 
destinations of 18-year-olds (outside the responsibility of LAs). 

3. The 

https://www.gatsby.org.uk/education/focus-areas/good-career-guidance
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9. DfE statutory guidance for LAs covers: LAs strategic leadership; duty to secure 
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elements included: early transfer of school census information, school collection of 
intended destinations data and risk of NEET data.   

22. Initial destinations data transfer from school to LA. General feedback was that 
aspects of initial data transfer from schools to LAs were gradually improving but not 
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40. While the DfE guidance documents2,3,4 about consents and privacy policies were 
mentioned by, and have been used by, some LAs and schools, large areas of confusion 
and mixed approaches remain. Further work is required to assess the minimum 
requirements for different types of information, to develop templates that can be 
used nationally, and to then communicate them effectively so that they can be used 
by schools and LAs. 

Training for school careers leaders 

41. Although not a major issue, there were a few examples of new-in-post school CLs, 
sometimes with limited careers experience, who were trying to learn and understand 
the systems and processes very quickly. 

42. This could be resolved with the production of a guide for new CLs, highlighting key 
current documents and signposting to helpful sources. At a local level, this could also 
involve an introductory email from the LA indicating points of contact. It would make 
sense for this to go to all school careers staff, rather than just those newly in post. 

Uses of destinations data 

43. Current uses of destinations data by schools includes sharing data with senior staff, 
analysing the effectiveness of careers programmes and using it to inform future 
provision. 

44. Interviews with individual CLs indicated that a minority were less aware of how they 
could access the data and potential uses of the data to support improvement. This 
would range from influencing future Gatsby Benchmark achievement and/or Ofsted 
gradings. More could be done to develop this awareness across the CL network 
through training and the provision of supporting resources. 

Improved IT solutions 

45. Some attempts to improve the data capture and sharing systems, to get closer to one 
that is real-time, have been explored. However, there is no national solution to this 
nor any guidance on developing better systems. An example of good practice is the 
automation of web-based solutions to collect a young person’s explicit consent 
electronically, as part of the destinations data collection process.  

46. 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/748165/Destinations_good_practice_guide_for_publishing.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/748165/Destinations_good_practice_guide_for_publishing.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/561546/Participation-of-young-people-in-education-employment-or-training.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/561546/Participation-of-young-people-in-education-employment-or-training.pdf
https://www.gov.uk/government/publications/data-protection-and-privacy-privacy-notices
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1 INTRODUCTION AND METHODOLOGY 

1.1 The Careers and Enterprise Company (CEC) commissioned York Consulting LLP (YCL) 
to undertake a review of local destinations data in June 2020. 

Aims of the study 

1.2 The aim of this work was to identify potential solutions to improve the level and 
quality of destination tracking in secondary schools for the three years after students 
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1.16 An introductory email and survey link were provided to CEC for distribution to around 
4,000 contacts - 327 completed responses were received, a response rate of 
approximately 12%. Top line data is included at Appendix D.  

LA and CL follow-up interviews 

1.17 In order to draw on findings from the survey, and gain richer insights, a series of 
follow-up interviews were undertaken with respondents to the LA and CL online 
surveys who had agreed to participate in further research. The interviews allowed for 
a further exploration of survey responses, and detailed discussions on challenges 
faced and examples of best practice. Interviews were selected to obtain a broad 
spread by region, and in relation to their own assessment of their capability to collect 
destinations data. 

1.18 In total, 19 LA interviews and 13 CL interviews were undertaken.  

In-depth case studies 

1.19 In-depth case studies were undertaken in 11 LAs, across all nine government regions 
(two in the North West and two in the West Midlands). Case study areas were 
selected to identify examples of good practice, and included a common broad 
structure. A total of 73 individuals were interviewed, with an average of just under 
seven per case study, covering: 

¶ LA staff (1-2 individuals per case study). 

¶ School CLs (1-3 individuals). 

¶ College staff involved in destinations data management (1-3 individuals). 

¶ Other relevant individuals from the CEC, local enterprise partnership (LEP), and 
combined authority (CA) if relevant (1-
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2 CONTEXT 

Background 

2.1 The DfE sets policy on careers guidance, most recently through the National Careers 
Strategy5. The Careers Strategy, published in December 2017, set out a series of 
measures to be implemented between 2018 and 2020 to improve careers guidance 
in England, including the introduction of the Gatsby Benchmarks of Good Career 
Guidance and a named CL in every school and college.  

2.2 Access to accurate and timely student destinations data is important for schools, 
post-16 providers and LAs. It enables education providers to evaluate their provision, 
plan effective career guidance, identify students in need of additional support, and 
build an alumni community of former students to support future cohorts. 

Current responsibilities 

2.3 This section sets 

https://www.gov.uk/government/publications/careers-strategy-making-the-most-of-everyones-skills-and-talents
https://www.gov.uk/government/publications/careers-strategy-making-the-most-of-everyones-skills-and-talents
https://www.gatsby.org.uk/education/focus-areas/good-career-guidance
https://www.gatsby.org.uk/uploads/education/reports/pdf/gatsby-sir-john-holman-good-career-guidance-2014.pdf
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2.6 The third of the Gatsby Benchmarks - ‘Addressing the needs of each student’ - 
includes a sub-

/sites/default/files/gatsby_benchmark_3.pdf
http://www.careersandenterprise.co.uk/sites/default/files/uploaded/1236_school_benchmark_report.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/561546/Participation-of-young-people-in-education-employment-or-training.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/561546/Participation-of-young-people-in-education-employment-or-training.pdf
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Definition of years and age groups 
 

School year Dest

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/561546/Participation-of-young-people-in-education-employment-or-training.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/561546/Participation-of-young-people-in-education-employment-or-training.pdf


https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/575941/NCCIS_Management__Information_Requirement_2017_to_2018_Final.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/575941/NCCIS_Management__Information_Requirement_2017_to_2018_Final.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/858284/BRANDED_MI_Req_2020_21_MB_PDF__1_.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/858284/BRANDED_MI_Req_2020_21_MB_PDF__1_.pdf
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2.18 Although LAs are still required to put arrangements in place to identify those 18-year-
olds who are NEET or at risk of becoming NEET, and provide them with support, they 
are not required to track all 18-year-olds or return data about this cohort to the 
department. 

2.19 There are similar duties on education providers (schools, colleges, and work-based 
learning providers) to provide necessary information: 

“Section 72 of ESA 2008 places a duty on educational institutions to provide 
information to LA services in order for them to deliver their duties under 
section 68.”16   

2.20 Therefore, according to DfE guidance, LAs should set up data sharing agreements 
with education providers, and other public bodies, that set out the information they 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/561546/Participation-of-young-people-in-education-employment-or-training.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/561546/Participation-of-young-people-in-education-employment-or-training.pdf
https://www.gov.uk/government/publications/data-protection-and-privacy-privacy-notices
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circumstances)”. It recommends that providers routinely seek pupils’ consent, prior 
to them leaving their institution, to support LAs sharing this data back with them. 

2.24 LAs are required to report to the department based on the requirements set out in 
the NCCIS Management Information Requirement - this includes information on each 
young person indicating: 

¶ Who receive an offer under the September Guarantee? 
¶ Who is participating in education or training – including those meeting the duty 

to participate? 
¶ Who is NEET? 
¶ Whose current activity is Not Known? 

Destinations Measures 

2.25 It is important to distinguish the destinations data collected by LAs from the 
destinations Measures data18 published by DfE. Specifically, the data differs as the 
LA data represents a snapshot in time whilst the Destinations Measures data 
considers whether a destination has been sustained for a longer time period. 

Destination Measures show the percentage of students continuing to a sustained 
education, apprenticeship or employment destination in the year after finishing 
Year 11 at age 16 and the year after leaving study at age 18. The definition of 
sustained is for at least two terms after leaving (from October to March the 
following year) or stayed in an apprenticeship for at least 6 months. 
 

The aim of destination measures is to provide comparable information on the 
success of schools and colleges in helping all their students take qualifications that 
offer them the best opportunity to progress. Sources include:  

¶ National Pupil Database (NPD) [encompassing individualised learner record 
(ILR), school census, awarding body data, alternative provision census and 
Higher Education Statistics Authority (HESA) data]  

¶ Employment data and out-of-work benefit data (linked to the NPD to form 

https://www.gov.uk/government/publications/destination-measures-for-key-stage-4-and-16-to-18-students
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Figure 2.2: Destinations data information flows 
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Themes in scope  

2.28 The main themes that emerged from this research - that we discuss in detail later in 
the report - are set out in the inset box below. These include aspects of current 
practice, challenges that constrain schools achieving Gatsby Benchmark 3 and 
examples of good practice.  

2.29 For transparency, we also outline some key related areas that have not been explored 
as part of this research, although they were raised by some stakeholders given their 
related nature: 

¶ Careers programme delivery. 

¶ Risk of NEET indicators. 

¶ Data sharing from school to college (prior to progressing to college). 

¶ Work-based learning providers and their role in destinations data collection. 

¶ Support provided to those with no destination (NEET and Not Known). 

 

Thematic areas 

(A) Use of destinations data:  
¶ Performance assessment.  

¶ Informing provision including careers programmes and curriculum 
strategies. 
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3 (A) USE OF DESTINATIONS DATA  

3.1 Findings from across all stages of the research suggest that stakeholders understand 
the wide-reaching potential benefits and value of destinations data collection, 
beyond it being simply a statutory duty that they must comply with. There are 
however aspects where improved awareness of uses of destinations data could 
benefit schools and LAs. 

3.2 Actual destinations data are used in a myriad of ways by schools, LAs and colleges. 
CLs who received destinations data from their LA, in January, were asked how they 
use this. All the CLs mentioned at least one usage and most (73%) provided three to 
five uses (mean of 3.8). Similarly, just over three-quarters of LAs (76%) identified five 
or more ways in which they used destinations data (average of 6).   Figures 3.1 and 
3.2 show a breakdown of CL and LA usage of destinations data.  

3.3  ewer LAs identified ‘sharing data with schools’ as a use of the data than the 85% of 
LAs who said they share CCIS data (where consents are in place), suggesting that 
some LAs are not aware of the value of this data to CLs and schools.  

 
Figure 3.1: Uses of destinations data by schools  

 
Source: YCL Career Leaders survey Q17: How does your school use destinations data?  
Base: 124 (Career Leaders who receive further destinations data from their LA in January) 
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of what data can be shared, and how it can be used “as a carrot” to encourage other 
schools to put the necessary processes and procedures in place: 

“What does work well is passing the data to governors who see it as 
important in assessing the school’s importance. It helps them be 
critical, which is a good thing. It is also important for Ofsted. This is 
the way the LAs need to approach schools for the destinations data 
work. They would buy in more if it was framed as something that can 
help with Ofsted.” 

3.8 Although less common, in several cases, in addition to assessing performance 
internally - the data is also used for promotion and marketing purposes and as a 
means of keeping in touch with former pupils. Forty-four percent of CL survey 
respondents said they put the (anonymised) data on their website and 35% used it to 
keep in touch with alumni.  There was also evidence of this during the follow-up and 
case study interviews, with schools displaying alumni information and case studies 
on their walls, or reporting on destinations in communications and/or prospectuses 
to staff, students and parents.   

3.9 In one school, case study posters were created and used during PHSE/careers lessons 
and in the careers programme being designed by the CL. This will involve 10 x 20-
minute sessions covering the different post-16 options including college offerings and 
courses that Year 11 leavers have moved onto in the past. In other examples, schools 
promote the percentage of Year 11 leavers going onto, for example, university and/or 
an apprenticeship.  

3.10 However, some were cautious about using the data in this way. Some believed that 
whilst it was useful, within the school, to know about the different routes leavers had 
taken and, for example, the percentage of at-risk students who went onto higher 
education, they were wary about promoting this externally due to the message it 
could send around how the school values the different pathways. It was believed that 
there was a tendency to assume that the higher education route is the gold standard 
and the ultimate indicator of success, which was felt to be debatable. Some raised 
concerns about destinations data becoming manifested into a league table of 
destinations and a hierarchical value being placed on each route. A number of CLs 
expressed the importance, while wanting to raise aspirations, of a need to avoid 
implicitly communicating that one career pathway is more esteemed and worthwhile 
than another: 

“With some schools, there is a clear assumption that young people 
have to go on to 6th form and University to be successful. It’s not the 
case. Some see their families and think, “they’re doing alright, that’s 
good enough”. We want to make sure we’ve challenged and 
stretched them. We want to raise ambitions but need to recognise 
academia is not for everyone and we need to present all the options 
and opportunities available.” (School).  
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Informing provision, including careers programmes and curriculum 
strategies 

3.11 There appears to be a general consensus among LAs and schools that a key benefit 
of accurate, robust destinations data, is its potential for appraising careers provision.   
A substantial proportion of LAs recognised the value of, and used, destinations data 
to inform their future career strategies. Over half of responding LAs stated that the 
data was: 

¶ Used by the LA to analyse the effectiveness of the LA careers provision (60%). 

¶ Shared with schools to inform their future careers provision (60%). 

¶ Shared with schools to help them assess the performance of their careers 
provision (60%). 

¶ Used by the LA to analyse the effectiveness of school-based careers provision 
for young people (52%). 

3.12 Some LAs were keen to highlight that this should be the prime focus of using 
destinations data: to continually assess and evolve the careers offer for young people 
to ensure that all are adequately supported. However, the capability of schools to use 
this data, and LAs to support them in doing so, was heavily dependent on the 
available resources and the level of analytical skills in respective teams: 

“Primarily we collect it to support, encourage and guide young people 
- 
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¶ Early applications to post-16 provision: Some LAs actively encourage and 
support schools to begin post-16 search and application processes as early as 
possible in Year 11, so interventions can o
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4 (B) 
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“All LA schools and academies should publish their own careers 
statement on their website.  We support them to deliver this through 
our CEIG network and support to careers leaders.” 

¶ Few saw themselves as operating a local careers service, although some did, 
especially where they had arrangements and contracts to provide support 
directly to schools for mainstream Year 11 careers interviews. 

4.8 Some examples of those that have been published include: 

¶ Barnet Education, Employment and Training Support (BEETS) 

¶ Bracknell Forest Learning Improvement Strategy 

¶ East Sussex Participation In Education, Employment and Training Strategy Included In 
16-19 Strategy 

¶ Kent Learning, Employment and Skills Strategy 

Summary  

4.9 A clear LA strategy in relation to careers policy and supporting schools to achieve 
Gatsby Benchmarks can provide a signal to schools about the support available from 
their LA. I

https://www.barnet.gov.uk/young-people/careers-advice-young-people
https://schools.bracknell-forest.gov.uk/wp-content/uploads/learning-improvement-strategy-2019-to-2022.pdf
https://democracy.eastsussex.gov.uk/documents/s14634/Appendix%202%20-%2016-19%20Strategy%20East%20Sussex%202016-20.pdf
https://democracy.eastsussex.gov.uk/documents/s14634/Appendix%202%20-%2016-19%20Strategy%20East%20Sussex%202016-20.pdf
https://www.kent.gov.uk/__data/assets/pdf_file/0014/6206/14-24-learning,-employment-and-skills-strategy.pdf
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Figure 4.3: Extent to which data sharing agreements are in place to enable the 
sharing of individualised destinations data with schools 

             
Source: YCL LA Survey, 2020; Base=53 LAs who confirmed data sharing back to schools did take place 
 

4.32 Among those that said some schools, the reasons given included that it was optional, 
so some schools did not sign the agreement; that some schools gained individual 
student consent; or that it was under development/delayed due to COVID-19. Those 
that said no schools, indicated that their reasons included complications due to 
subcontracting relationships. Amongst those that said other, one LA indicated that 
their advice had been that a data sharing agreement was not necessary as young 
people had been informed - through other channels, including a privacy policy - that 
their data would be shared. 

4.33 A review of some of these data sharing agreements indicates that they tend to re-
affirm schools’ duties under the ESA 2008, plus the data responsibilities of schools, 
and young people’s right to withdraw consent for data sharing. 

4.34 The 11 research case studies followed a similar pattern to the survey findings. Most 
of the case study areas (7 out of 11) had data sharing agreements between the LA 
and schools, although most did not rely on this and also gained pupil consent. 

Gaining pupil consent 

4.35 The decision to seek individual pupil consent tends to be a school-based decision (to 
cover third year tracking and for receiving data from the LA). A patchwork exists 
across most LAs regarding which schools have sufficient consents to receive 
individualised data back from the LA (assuming the LA makes this available). In many 
cases, this involves a school collating signed consent forms from young people. An 
example pro forma - from a school in Bournemouth, Poole and Christchurch - is 
shown below. 
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Wolverhampton LA individual consent process 
 

Prospects - the subcontractor working with Wolverhampton City Council - has an 
online database which schools can use to issue consent emails electronically to 
pupils and/or parents. The implementation of this system was disrupted in 2019-
20 due to COVID-19, but enabled a small number of schools to receive pupil-level 
data from the subcontractor, on behalf of the LA. It is hoped that a larger group of 
schools will gain sufficient consent, in 2020-21, to expand this data sharing. 

 

Hampshire Futures individual consent process 
 

Hampshire Futures is a careers organisation within Hampshire County Council. 
Consent is collected through careers guidance interviews and young people are 
directed to a privacy policy on the LA’s website. The information collected, and 
consents requested, include: 

¶ 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/748165/Destinations_good_practice_guide_for_publishing.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/748165/Destinations_good_practice_guide_for_publishing.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/914622/Privacy_notice_guide_v1.2.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/914622/Privacy_notice_guide_v1.2.pdf
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Example of school individual consent form 
 

This example from Southmoor Multi Academy Trust in Sunderland shows how 
schools have used the DfE guidance to structure a consent form: 
 
Southmoor Multi Academy Trust Consent Form 

 
Source: Southmoor Multi Academy Trust 
 

DfE Guidance on designing a consent form 

 
Source: 2018, DfE, Destinations data Good practice guide for schools, page 16 
 

 

4.38 Among the CLs surveyed, just under half (48%) said that they sought pupil consent to 
enable the LA to share destinations data back to the school. Just under a quarter 
(24%) said they did not, with just under a fifth (18%) saying they were planning to do 
this, and 10% saying ‘other’. 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/748165/Destinations_good_practice_guide_for_publishing.pdf
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4.39 Those that did seek consent said they collected data on a number of occasions, 
including: during tutor groups/lessons; during careers lessons; during careers 
interviews; on exam results day. This group were also asked what percentage of 
pupils consented to their data being shared (Figure 4.4), with over three-fifths of CLs 
saying between 76% - 100% of their pupils consented. 

Figure 4.4: Percentage of schools describing the percentage of 
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“Used to when Connexions was around (who did it for the county) but 
nobody seems to ask for it now.” 

“As an academy, we do not liaise with the local authority in this 
context.” 

4.43 A few respondents were unaware that they could collect consent, or that LAs could 
potentially provide data back to them. There were also a few cases of CLs who were 
new in post and wanted to know more about the processes involved. 

Pupil consent not required 

4.44 A small number of LAs thought 
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engage with young people. Activities have involved exploring alignment of 
Matrix and Gatsby evidence requirements to align the two processes and lessen 
the burden on colleges; supporting college partners to develop the process of 
encounter reporting through improved collaboration; and plan for involvement 
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additional support. This support included the statutory duty of the LA 
Connexions teams being fast tracked to May 2020; ordinarily the statutory duty 
would not have started until the students had left school. Schools could refer 
students to Connexions Personal Adviser, and these tended to be the harder to 
reach students as the PAs could make contact at varying times of the day.  A 
dedicated Connexions helpline was setup and manned between 9am and 
4.30pm and received calls from students and parents.  Funding was received 
from the Derbyshire and Nottinghamshire Collaborative Outreach Programme 
(DANCOP) to provide additional support through 1:1 guidance sessions to be 
accessed remotely through another local guidance provider, Luminate Careers; 
with an on-line booking in system for schools to use and guidance took place 
remotely by phone and email follow up. 

¶ West Midlands Combined Authority: 
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5 (C) DATA COLLECTION 

5.1 This theme covers the data collection phase with specific reference to school 
collection of intended destinations, sharing of data by schools and colleges with LAs, 
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Table 5.1: Intended destinations data options collected 

Types of intended destinations data collected for Year 11 students (Single code) 

 Number %  

All the options they are considering 130 40% 

All the options they are considering, in priority 
order 

98 30% 

Their preferred first and second options 57 17% 

Their preferred first option only 35 11% 

Other 7 
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happens to students and ensure they have a place, but helps support 
the young person.” (Careers Adviser)   

5.11 When intended destinations data is shared and widely available, it can be valuable 
for schools, LAs and post-16 providers when identifying and supporting those at risk 
of dropping out of provision and informing the type of guidance required. If, for 
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careers support for individuals and, in many cases, future careers strategies and 
discussions around the curriculum offer.  

5.14 Whilst the findings suggest that there is an increasing use of online surveys and/or 
software packages to collect intended destinations data, this is designed to 
streamline data collection and transfer processes and compliment, rather than 
replace, face-to-face interaction.  Many schools and LAs stressed the importance of 
1-to-1 career guidance to secure engagement, build relationships with individuals, 
and impartially discuss various options. 

‘Risk of NEET’ data 
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software that directly communicates with a school’s management systems (such as 
SIMS).  At the other end, some LAs accept “the information any way it is sent. We’re 
just happy to get it” (LA) and undertake a lot of data entry at their end. The latter is 
manageable in smaller areas with fewer schools, and/or where LAs have team 
members with designated data management roles.      

Table 5.3: Methods used to collect intended destinations from schools 

Types of methods used Number 
Percentage of all LAs 
(multi-response) [1] 

Schools complete a spreadsheet 34 55% 

Data is transferred electronically from school 
MIS systems 

6 10% 

Schools update a database 2 3% 

None of these (as no longer required by DfE for 
CCIS) 

15 24% 

Other 14 23% 
Source: YCL LA Survey, 2020; Base=62 LAs; Note [1]: multi-response question 

5.22 Survey tools and software packages were thought to help streamline the data 
transfer process to LAs for both intended destinations and actual destinations, 
provided in September each year. Securing buy-in within and across schools was 
essential when initiating these processes. One LA felt that the successful roll-out of 
an online survey approach was partly due to them undertaking a pilot with a selection 
of schools the year prior to full launch. The schools involved were encouraged by the 
approach, and instrumental in onboarding other schools in the area, who were also 
persuaded by real-life examples of the data they would receive (see examples from 
Worcestershire and Norfolk).  

 

Example: Worcestershire 
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5.23 Testing, and ensuring compatibility across systems, need to be considered, 
particularly in the case of Multi-Academy Trusts where all schools in the group are 
likely to be using the same MIS. There were several examples of LAs working towards 
automating the collection of destinations data (through same or compatible systems 
that can communicate with each other) and looking at ways to introduce shared 
systems, databases and common application portals as part of a wider aim to 
streamline data collection and tracking processes.  

5.24 The intended destinations data, gathered by different areas, is mixed.  Whilst an LA 
might encourage schools to record all options a young person is considering, they 
often only capture and record the first choices.  The level of detail captured also 
varies, 
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requires frequent monitoring and engagement with providers. A strong relationship 
with named contacts was again thought to be key to this process, along with 
encouraging providers to proactively notify LAs when an individual completes or 
leaves a course. College staff explain that it can be difficult to manage dialogue with 
many LAs, particularly in urban, metropolitan areas. 

5.35 Almost three-fifths (58%) of LAs stated that their colleges sent them leavers data 
monthly, from September-December; 13% said they received it once per quarter; 
10% receive it weekly; and a fifth (20%) said this was variable across different post-
16 providers in their area22: 

“The sixth form provides the data monthly. Another of our colleges 
has a student engagement team that notifies us in real time.” (LA) 

“We ask for leavers data as it occurs and, ideally, monthly. Although 
the reality doesn’t always match the aspiration.” (LA) 

“Colleges are very bad at providing data on those that drop out. For 
learners that left at the end of the last school year, all colleges will 
provide a list, though 90% is now known.” (LA) 

5.36 There were also incidences of LAs reporting difficulties due to inaccuracies in the 
enrolment data provided by colleges, and lack of reporting to the LA when a young 
person has dropped out of a course. This can cause inefficiencies in the tracking 
process leading both to an unnecessary use of resource and a longer reaction time by 
the LA or other organisations to initiate interventions to support individuals. If the LA 
is not informed of those dropping out, this can result in a time lag between individuals 
leaving their course and the LA being notified, increasing the difficulty of tracking 
them and providing support and guidance, where needed.    

5.37 
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as colleges feel they are having to provide this data twice.   ne college’s MIS manager 
questioned the need to provide enrolment and leavers data to their LA (and 
subcontractor) on a monthly basis as they felt they were already providing it to the 
ILR “which the LA can access”. The LA believes that having more frequent access to 
the ILR would solve this issue and streamline the process for partners.   

Summary 

5.40 Schools often feel frustrated that they do not receive information from colleges when 
the schools’ young people have enrolled and started a course. The majority of 
colleges provide their LA with enrolment data by the end of September and leavers’ 
data by the end of December. Some LAs reported difficulties due to inaccuracies in 
the enrolment data provided by colleges, and delays in reporting to the LA when a 
young person has dropped out of a course. This can cause inefficiencies in the 
tracking process leading both to an unnecessary use of resource and a longer reaction 
time by the LA or subcontractor to initiate interventions to support individuals. This 
is important for schools as it affects the quality of data provided back to them from 
their LA and in turn their ability to meet Gatsby Benchmark 3. 

Vulnerable groups 

5.41 



https://youtu.be/GU2a1yFmINE
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/561546/Participation-of-young-people-in-education-employment-or-training.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/561546/Participation-of-young-people-in-education-employment-or-training.pdf
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“It takes a lot of different methods to track some people down. Phone 
calls, emails, and a lot of knocking on doors. It can be a complex 
picture, there can be different agencies involved – it’s like a jigsaw so 
the approach to finding them can be quite fragmented.” (LA) 

6.7 Certain circumstances made the tracking process more difficult, notably when a 
young person has either enrolled in provision within a different LA, or is living 
elsewhere. Information sharing and responsiveness across LAs is inconsistent. When 
a young person is either educated in the LA but lives outside of it, or vice versa,  
obtaining destinations data from other LAs can be patchy. Some LAs were said to be 
co-operative and, in some cases, proactive whilst it can be difficult to get a response 
from others.  

6.8 This challenge was mitigated, in some areas, through building and maintaining close 
working, ‘quid pro quo’ relationships with counterparts in neighbouring LAs, and 
shared processes and systems: for example, between borough and county 
authorities, or with other boroughs in the area as per the pan-London IYSS system. 
This cross-communication and sharing of information between LAs is important in 
maintaining 
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6.15 Survey data from CLs indicates that schools are more likely to lead the tracking 18-
year-olds than LAs (Table 3.1). In 72 schools (22%), CLs said that neither the school 
nor the LA tracked 18-year-old activity.  

6.16 One example  highlights the difficulties facing some schools: 

“We have just gained the Investor in Careers full award, but we had 
to fight for it as we can’t meet Gatsby Benchmark 3 because of the 
tracking requirement.  I had to put evidence together for the assessor, 
explaining why we can only track for two years…[the LA] don’t track 
for the third year, and they can only share individual data with us 
before then if we have the young person’s consent…We just don’t 
have the time to track these young people for that third year – two 
years yes, three years no.”  (School CL) 

6.17 A range of different approaches were used by schools to maintain contact with 18-
year-old young people. None was seen as a perfect solution, but typically they were 
used in combination. They included: preparatory work to encourage young people to 
maintain contact; establishing strong partnerships with local colleges to gain insight; 
use of social media; and use of alumni networks. Some of these were not used due 
to resource costs (e.g. maintaining alumni networks) and others sometimes due to 
school policy (e.g. not using social media). 

6.18 LAs agreed they were less involved in tracking the activity of 18-year-olds (excluding 
those with an EHCP). Only one of the 11 case study LAs said they systematically 
tracked all 18-year-olds. 

6.19 Through the LA survey, a few said they collect data where it is provided (for example, 
through local colleges and UCAS) but do not systematically track these young people. 
A few said they collect it where the young person is engaged with other LA services. 
Some LAs monitor sub-groups of 18-year-olds, such as those who have been NEET or 
who were identified as being at risk of becoming NEET (in addition to those with 
EHCPs).  

6.20 Through interviews and case studies, it was clear that some LAs would like to be in a 
position to track 18-year-olds but were unable to because of a lack of resources. 
Tracking 18-year-olds was considered more difficult than 16- and 17-year-olds as 
young people start to move further afield geographically and into employment. Some 
LAs endeavour to support their schools with 18-year-old tracking, but do not take the 
lead on this. A few provide a ‘paid for service’ to undertake this activity, creating a 
mixed picture across schools in a given LA. 
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6.29 More often than not, this sharing of data is felt to be beneficial to both parties - the 
reasons are discussed earlier in this report (please see the section entitled ‘Use of 
Destinations’).  

6.30 There were, nevertheless, some areas where data was not shared by LAs with 
schools, was not desired by schools, or both. Although the challenge around consent 
played a part in this, this was not the sole reason. In some areas, the information 
varied from school to school (e.g. reports with basic percentage breakdowns vs. 
spreadsheets), sometimes depending on whether the school had bought into the LA 
services.  However, there was evidence that this could also depend on the strength 
of the existing relationship between the school and LA. In some cases, schools were 
collecting the data themselves and, in one case study, this was partly due to their 
belief that the LA data was inaccurate: 

“We receive a basic Word document, no more than a side or two of 
A4. It’s not meaningful at all and doesn’t go anywhere in school. The 
data also seems inaccurate in any case from what we know 
anecdotally or through relationships with ex-pupils. For example, the 
LA data shows lower NEETs and we know this is much higher in reality 
through our ongoing contact/support.” (School).  

6.31 While some data for 16-year-olds is shared with schools, as described above, there 
was very little evidence of data sharing on 17-year-olds. The LA focus at this point 
was on young people who were NEET or whose destination was Not Known. 

6.32 In a number of cases, LAs felt that data was not requested or needed by schools.  
Conversely, some CLs were not aware that some LAs were making detailed 
individualised data available to schools (depending on consents). We do not think the 
LA staff were being disingenuous, but they simply did not think that schools would 
use the full set of data. One LA representative said, “schools have never requested 
it”. We think there is simply a lack of awareness which means that data which could 
be made available is not. In other cases, LAs may not be able to do so because of 
resource or data sharing constraints. 

6.33 LA staff thought that a greater level of support was required in some schools to 
enhance data skills and influence their understanding of how powerful the data can 
be if all parties use them effectively and to help inform strategies: 
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how best to support at-risk pupils. The degree to which schools use destinations data 
relies heavily on the resources available, data skills and their willingness and ability 
to go beyond the headline data and use it to inform future strategies: 

“By providing detailed destinations and pathway data, the LA can 
inform schools of likely outcomes for young people in the area and 
get the right bums on the right seats.” (LA)  

“The LA often has a meeting with schools to review their NEET and 
vulnerable group data. Some schools are highly invested in reducing 
NEETs and take on the challenges brought forward by the data 
review. They’re keen to work to improve their provision. Other schools 
care less because the young person has now left and is therefore not 
their responsibility. This is often due to a lack of resource to follow 
things up further.” (LA) 

Summary 

6.35 There is a degree of data sharing taking place although there is evidence of unmet 
needs from school CLs. It could be useful to communicate to LAs the importance of 
the benchmarks and schools’ interest in tracking destinations to age 18. 
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7 CONCLUSIONS 

7.1 We start by describing the overall operation of the local destinations data system 
across England. We then explore the challenges and responses to the major issues 
raised. 

Overall operation 

7.2 Careers Leaders believe there is value in student-level destinations data, 
demonstrating that it is worth the sector persisting with a focus on data gathering 
and making the data available. 

7.3 The current system is inefficient and confusing. LAs are largely able to fulfil their 
duties to the DfE, but the majority of CLs are struggling to resource the task or ‘just 
about coping’, showing how the task of tracking destinations data is unlikely to 
improve without substantial intervention. 

7.4 Destinations data for 16- and 17-year-olds is generally working well, although not all 
schools are gaining access to individualised data for all their young people. Accessing 
destinations data for 16- and 17-year-olds could potentially be improved by clearer 
guidance on consent and data sharing, enabling LAs to share individual level with 
schools to support their achievement of Gatsby Benchmark 3. 

7.5
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¶ Technology-based systems to collect destinations data from young people, or 
from schools, generally work well but are not well-developed. In a few cases, 
they approach real-time systems, reducing data duplication, but there remains
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Summary of duties and requirements 
 

School 
year 

Destination 
year 

Notes 

Year 11 
Sep-Aug 

Year 0 ¶ Intended destinations of 15-year-olds (typically Dec through to 
exam results) 

¶ Good practice for schools/colleges/WBLPs to collect as part of 
Gatsby Benchmarks 

¶ Not a requirement for LAs to collect for CCIS, although facility 
exists to hold the information 

Year 12 
Sep-Aug 

Year 1 ¶ Actual destinations of 16-year-olds 

¶ Statutory requirement for LAs/schools/colleges/WBLPs 

¶ Requirement for schools/colleges/WBLPs to collect as part of 
Gatsby Benchmarks, linked to Careers Strategy 

Year 13 
Sep-Aug 

Year 2 ¶ Actual destinations of 17-year-olds 

¶ Statutory requirement for LAs/schools/colleges/WBLPs 

¶ Requirement for schools/colleges/WBLPs to collect as part of 
Gatsby Benchmarks, linked to Careers Strategy 

Year 14  
Sep-Aug 

Year 3 ¶ Actual destinations of 18-year-olds 

¶ Requirement for schools/colleges/WBLPs to collect as part of 
Gatsby Benchmarks, linked to Careers Strategy 

¶ Not a requirement for LAs to collect for CCIS 

Year 
14+ 

Year 3+
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7.13 A separate consideration here is whether it is possible to improve data sharing 
directly between schools and colleges (in both directions) to avoid problems of 
accessing individualised LA data. 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/748165/Destinations_good_practice_guide_for_publishing.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/748165/Destinations_good_practice_guide_for_publishing.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/561546/Participation-of-young-people-in-education-employment-or-training.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/561546/Participation-of-young-people-in-education-employment-or-training.pdf
https://www.gov.uk/government/publications/data-protection-and-privacy-privacy-notices
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Improved IT solutions 

7.20 Some attempts to improve the data capture and sharing systems, to get closer to one 
that is real-time, have been explored. However, there is no national solution to this 
nor any guidance on developing better systems. An example of good practice is the 
automation of web-based solutions to collect a young person’s explicit consent 
electronically, as part of the destinations data collection process.  

7.21 Specific examples of solutions include the Prospects system for gaining consent and 
giving schools live access to the CCIS data up to the point that the CCIS is formally 
submitted. Questions include: why can’t this be done more widely across the 
country? Why can’t the process continue after the submission of the CCIS to enable 
real-time data sharing through future years? In Norfolk, the use of a common 
application process helps to capture key information in an efficient way. Could this 
model be developed more widely? 

 


